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As research on second language (L2) learning progresses, its focus has been on various aspects 
of language learning and language learners, such as their cognitive, psychological, and social facets. 
Recently, with the learner-centered perspective, learner autonomy, which encourages a language 
learner to become responsible for multidimensional aspects of language learning, has become a 
prominent concept (e.g., Benson, 2011). Furthermore, with the emergence of the complex dynamic 
systems perspective (e.g., de Bot & Larsen-Freeman, 2011), there has been focus on the idea that L2-
related experiences should be considered as part of a person’s entire life narrative (Dörnyei & Ryan, 
2015). Corresponding to these trends, a new practical approach, advising in language learning (ALL), 
has started to emerge. ALL aims to assist in the development of a language learner who can reflect 
deeply upon and take responsibility for various aspects of their own language learning (Kato & Mynard, 
2016).  
Considering the current situations in English teaching and learning in Japan, there is an urgent 
need to produce such a learner of English in the English as a Foreign Language (EFL) context in Japan. 
However, ALL has not yet been widely disseminated therein according to the Japan Association for 
Self-Access Learning (JASAL, 2019). Therefore, the foremost priority of this study is to provide a 
catalyst for increasing the prevalence of ALL in Japan. To support this goal, the present study aims to 
achieve the following three specific objectives: 
1. To suggest a theoretical framework that provides a better understanding of ALL and improves its 
practice (Chapter 3); 
2. To develop a semi-structured ALL program, based on the theoretical framework, which enables 
as many advisors as possible to offer effective ALL services (Chapter 4); and 
3. To introduce principles that demonstrate the effects of the semi-structured ALL program based on 
the theoretical framework, providing several useful tips for the development of future ALL 
practice (Chapter 5). 
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Chapter 2 introduces basic knowledge on ALL in terms of its goal and professional practice. 
Some degree of consensus states that the main goal of ALL is to foster autonomous learners (Carson 
& Mynard, 2012; Kato & Mynard, 2016; Mozzon-McPherson, 2001; Rubin, 2007). While learner 
autonomy is the most valuable goal, previous literature has yet to yield a clear definition of the concept. 
In accordance with some studies that focus on the multidimensionality of autonomy (Benson, 1997; 
Murase, 2015; Oxford, 2003; Sinclair, 2000), the present study considers autonomy as a concept that 
includes a variety of aspects such as learning behavior, affective issues, relationships with classmates 
and teachers, and cultural and political aspects related to language learning. 
In terms of professional practice, according to Carson and Mynard (2012), Chapter 2 explicates 
the practice of an advisor, compared with the role of a language teacher, from the following 
perspectives: aim, practice, skills, location, and discourse. First, as aforementioned, while a language 
teacher tries to develop the mastery of learners in the language-related field, the central goal of the 
advisor, in contrast, is to develop learner autonomy (Carson & Mynard, 2012). Second, regarding their 
practice, while teachers usually work within the confines of a structured syllabus, a curriculum, and a 
lesson plan, advisors are able to take a more flexible approach in terms of schedule, location, timing, 
and focus on individual needs (Carson & Mynard, 2012). Third, ALL requires a set of overlapping, but 
fundamentally different, skills from the set of skills regularly used in classroom teaching (Voller, 2004), 
some of which are listed in previous literature (e.g., Kato & Mynard, 2016; Kelly, 1996). Fourth, with 
regard to location, ALL usually occurs in a one-on-one, face-to-face session in a dedicated interview 
room (Carson & Mynard, 2012; Gardner & Miller, 1999). In accordance with regular rules in 
psychological counseling, which occurs in a similar context, the location should be a brightly lit room 
that is not too big or small where the privacy of the learner is maintained and protected. With regard 
to discourse, according to Carson and Mynard (2012), in the realm of language teaching, discourse is 
commonly related more directly to achieving successful language acquisition; however, in terms of 
ALL, discourse is meant to help learners focus on the learning processes instead. The succeeding 
chapters provide new perspectives of ALL based on this fundamental knowledge. 
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Chapter 3, corresponding to the first research objective, suggests a theoretical framework that 
provides a better understanding of ALL and improves its practice using two phases. The first phase 
introduces three theoretical issues to be solved. First, the main goal of ALL should transcend autonomy 
in the limited context of language learning and move toward well-being in the holistic context of life. 
Therefore, the theoretical framework sees a learner’s well-being as the ultimate goal of ALL. Second, 
the philosophical perspectives on previous ALL findings have not yet clearly discussed how a language 
learner should be respected. Based on phenomenology, it was determined that it is most important to 
respect a learner’s subjective world. The third issue is the lack of a representative concept that 
embodies the ultimate goal of ALL. In accordance with both two aforementioned perspectives and a 
series of psychological research (Diener, 1984, 2012; Diener, Oishi, & Lucas, 2015; Diener, Suh, Lucas, 
& Smith, 1999), the present study adopted a concept of subjective well-being, defined as learners’ 
cognitive evaluations of satisfaction with their language learning, as the ultimate goal of ALL. 
After clarifying these foregoing theoretical issues, the second phase illustrates a schematized 
framework in a theory-driven manner by referring to previous research from various academic 
disciplines. The framework includes, but is not limited to, the internal components of and influential 
factors on the subjective world (e.g., Satir, Banmen, Gerber, & Gomori, 1991), as well as a new concept, 
being, a foundation of subjective well-being transcending the concept of autonomy. Furthermore, based 
on existentialism (Frankl, 1992; Sartre, 1996), the theoretical framework shows that the sincere effort 
of a learner towards his or her learning process is necessary to achieve the true subjective well-being 
(i.e., subjective well-being with active engagement). 
Chapter 4, corresponding to the second research objective, develops a semi-structured ALL 
program. This program allocates each specific task (e.g., learning goal setting and self-monitoring) to 
a particular session for learners to follow in an efficient way towards their own well-being. On the 
other hand, flexible dialogues, in line with the specific needs of each participant, continue to play a 
crucial role. A tentative version of the semi-structured program with specific tasks that were developed 
based on previous theories and findings was created. After which, the advisor/author recruited six 
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Japanese EFL learners to conduct the ALL program. Their data were qualitatively and quantitatively 
analyzed to determine how to conduct each task more effectively and to identify the meaningful 
relationships among these tasks. Based on these two perspectives, the final version of the semi-
structured ALL program was developed and visualized figure of its whole structure was created. 
Chapter 5, corresponding to the third research objective, demonstrates the effects of the semi-
structured ALL, developed in Chapter 4, on Japanese EFL learners. Chapter 5 likewise provides the 
findings that could be applied to other language learners in other learning contexts based on analytical 
interpretations within the theoretical framework suggested in Chapter 3. More specifically, based on 
quantitative and qualitative analyses of the dataset from 10 Japanese EFL learners, the following 12 
principles were extracted to serve as a guide for advisors to help them identify where they should focus 
their efforts in the practice of ALL and to show how the ALL program has changed the learners and 
their learning processes in relation to each principle: (1) English learning for perceived competence; 
(2) English learning linked with a learner’s future goal; (3) English learning and need for approval; (4) 
English learning linked with personality; (5) English learning for intellectual curiosity; (6) meaningful 
anxiety in English learning; (7) habituation of English learning; (8) lack of knowledge about language 
learning strategies; (9) influences of past learning experiences on current English learning; (10) 
developing language learning strategies based on awareness and control; (11) influences of significant 
others on English learning; and (12) English learning as a channel for well-being. 
Chapter 6, returning to the foremost priority of this study (i.e., providing a catalyst for increasing 
the prevalence of ALL in Japan), discusses how the major findings of this study contribute to the 
prevalence of ALL, considering the theoretical framework, the semi-structured ALL program, and the 
12 principles. In terms of the dissemination of ALL, there are two major specific contributions of the 
theoretical framework. First, it provides a comprehensible schematized framework that shows the ideal 
goal of ALL with a sufficient number of related factors. Hence, many more stakeholders would have 
a better understanding of ALL with the theoretical framework. The second is that the theoretical 
framework serves as an anchorage in the event that advisors face difficulties. Compared to existing 
vi 
 
solutions given by specific and detailed advising skills and strategies (e.g., Kato & Mynard, 2016; 
Kelly, 1996), the foothold provided by the theoretical framework supplies a more comprehensive 
understanding of language learners. With regard to the semi-structured ALL program, there are three 
contributions to the proliferation of ALL in Japan. The first contribution is that since the semi-
structured ALL program allocates each specific task to a particular session, a novice advisor is able to 
gain a clear milestone on what to do. The second contribution is that an advisor’s burden can be reduced 
because the program is usually completed within one semester (i.e., four months at most). The third 
contribution is that the semi-structured ALL program can be useful not only for novices but also for 
experienced advisors. Considering that it clearly shows meaningful relationships among tasks, they 
can be very flexible in arranging when and which task they will carry out to lead learners to their well-
being. The most prominent contribution of the 12 principles is that they provide advisors with 
instructions on the manner of handling typical problems found in Japanese EFL learners. The following 
is an example provided by discussion of this study. Some EFL learners who have experienced typical 
English education in Japan tend to have limited language learning strategies that are particularly 
focused on entrance examinations for higher education (i.e., vocabulary, grammar rules, and academic 
reading). Due to the strong impacts of their past learning experiences, they sometimes lack sufficient 
knowledge about learning strategies when they set new learning goals. While ALL is basically a 
program that weighs heavily on a non-directive approach, an advisor should be more directive if 
learners do not have enough knowledge of strategies because they will be unable to make a better 
choice if they do not have enough options. 
Chapter 6 likewise shows the limitations of this study. First, the theoretical framework created 
in a theory-driven manner should be demonstrated in a data-driven approach in future research, and 
conceptual problems with regard to some of its components must be solved. Second, the limitation on 
the semi-structured ALL program is that it has a limited number of sessions with specifically allocated 
tasks. This should not mean to undermine the flexibility of ALL practice with regard to its number of 
sessions and tasks to be used therein. Third, the principles extracted in this study include at least one 
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major limitation–they cannot fully cover all the focal points of Japanese EFL learners– because this 
study recruited only 10 undergraduates who experienced the similar types of English education. 
The concluding remarks in Chapter 7 summarize the present study, hoping that the study helps 
foster better language learners who successfully achieve their well-being. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
